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Questions and methodological procedures and sample

Q1: How are the thematic areas of human rights education saturated in the formal curriculum of 
selected teacher education programmes at UMB?
• Content analysis of documents – 264 information sheets

Q2: What are the expectations of students of teaching regarding human rights education at the 
beginning of their studies?
• Individual semi-structured interview - 10 1st year students

Q3: What are the expectations of students of teaching in relation to their preparation for the
implementation of human rights education?
• Individual semi-structured interview - 10 1st year students

Q4: In what ways does pre-service teacher education fail in the area of human rights education?

• Focus group interview - 9 primary school teachers from the region
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Q2 What are the expectations of students of teaching regarding 
human rights education at the beginning of their studies?







Q3 What are the expectations of students of teaching in relation 
to their preparation for implementation of human rights 

education?





What methods should UNI teachers use

• less monologic methods
• more open discussion
• more critical analysis of model or real situations
• more dramatisation of fictional or real situations



What a UNI teacher should be like?

• knowledgeable about current social events
• respectful communication
• trusting person 
• open to different perspectives
• fair and respects the principle of equality
• sensitive to the individual differences of students
• humane, empathetic, helpful and authentic



Q4 In what ways does pre-service teacher education fail 
in the area of human rights education?

• lack of ability to facilitate discussions
• being closed to different opinions
• strong focus on knowledge of the subject 

„The difficulty of the subject for the purposes of primary education is to the 
detriment of being able to work with these people, for example, in the area 

of their personal development.“



In what ways does pre-service teacher education fail in 
the area of human rights education?

• gaps in pedagogical and psychological training

„When I did my practice, I never experienced other learning than a pupil standing in 
front of the blackboard, pupils listening. I saw a lot of pupils in the classroom but I 

don't know if I ever saw a pupil ask a question." 

• prevalence of monologic methods in universities
„Ja som teda písala vždycky iba testy, mali sme len pár ústnych skúšok [...] Prijala 

by som aj iný spôsob ako overiť poznatky.“



5 workshops – 1 workshop/6 hours
Main objectives of the HRE course:
Student:
• understands what the pillars of humanism and human rights are;
• can define the objectives of HRE in relation to the age group of children
• can apply HRE strategies based on experiential learning
• can facilitate discussion with pupils and stimulate their critical thinking
• can integrate HRE into the curriculum of pre-primary and primary education and 

use cross-curricular relationships
main value pillars of the course: human welfare, human dignity, individualism, 
freedom
Target group: future teachers of kindergarten and primary education
Number of course participants: 47 (divided into two groups)
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